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8.5 Comprehension skills: listening, speaking, reading, writing, and thinking using multiple 
texts. The student uses metacognitive skills to both develop and deepen comprehension of 
increasingly complex texts. The student is expected to: 
 

• 8.5A Establish purpose for reading assigned and self-selected texts. 
• 8.5B Generate questions about text before, during, and after reading to deepen 

understanding and gain information. 
• 8.5C Make and correct or confirm predictions using text features, characteristics of 

genre, and structures. 
• 8.5E Make connections to personal experiences, ideas in other texts, and society. 
• 8.5F Make inferences and use evidence to support understanding. 
• 8.5G Evaluate details read to determine key ideas. 
• 8.5H Synthesize information to create new understanding. 

 
8.6 Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The 
student responds to an increasingly challenging variety of sources that are read, heard, or 
viewed. The student is expected to: 
 

• 8.6A Describe personal connections to a variety of sources, including self-selected 
texts. 

• 8.6B Write responses that demonstrate understanding of texts, including comparing 
sources within and across genres. 

• 8.6C Use text evidence to support an appropriate response. 
• 8.6D Paraphrase and summarize texts in ways that maintain meaning and logical 

order. 
• 8.6E Interact with sources in meaningful ways such as notetaking, annotating, 

freewriting, or illustrating. 
• 8.6G Discuss and write about the explicit or implicit meanings of text. 
• 8.6H Respond orally or in writing with appropriate register, vocabulary, tone, and 

voice. 
• 8.6I Reflect on and adjust responses as new evidence is presented. 

 
8.8 Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts--
genres. The student recognizes and analyzes genre-specific characteristics, structures, and 
purposes within and across increasingly complex traditional, contemporary, classical, and 
diverse texts. The student is expected to: 
 

• 8.8D Analyze characteristics and structural elements of informational text, including: 
• 8.8D.i the controlling idea or thesis with supporting evidence; 
• 8.8D.ii features such as footnotes, endnotes, and citations; and 
• 8.8D.iii multiple organizational patterns within a text to develop the thesis. 

 
8.9 Author's purpose and craft: listening, speaking, reading, writing, and thinking using multiple 
texts. The student uses critical inquiry to analyze the authors' choices and how they influence 
and communicate meaning within a variety of texts. The student analyzes and applies author's 
craft purposefully in order to develop his or her own products and performances. The student 
is expected to: 

• 8.9A Explain the author's purpose and message within a text. 



• 8.9B Analyze how the use of text structure contributes to the author's purpose. 
• 8.9C Analyze the author's use of print and graphic features to achieve specific 

purposes. 
 
8.10 Composition: listening, speaking, reading, writing, and thinking using multiple texts--
writing process. The student uses the writing process recursively to compose multiple texts 
that are legible and uses appropriate conventions. The student is expected to: 
 

• 8.10A Plan a first draft by selecting a genre appropriate for a particular topic, purpose, 
and audience using a range of strategies such as discussion, background reading, and 
personal interests. 

• 8.10B Develop drafts into a focused, structured, and coherent piece of writing by: 
• 8.10B.i organizing with purposeful structure, including an introduction, transitions, 

coherence within and across paragraphs, and a conclusion; and 
• 8.10B.ii developing an engaging idea reflecting depth of thought with specific facts, 

details, and examples; 
• 8.10C revise drafts for clarity, development, organization, style, word choice, and 

sentence variety; 
• 8.10D Edit drafts using standard English conventions, including: 
• 8.10D.i complete complex sentences with subject-verb agreement and avoidance of 

splices, run-ons, and fragments; 
• 8.10D.ii consistent, appropriate use of verb tenses and active and passive voice; 
• 8.10D.iii prepositions and prepositional phrases and their influence on subject-verb 

agreement; 
• 8.10D.iv pronoun-antecedent agreement; 
• 8.10D.v correct capitalization; 
• 8.10D.vi punctuation, including commas in nonrestrictive phrases and clauses, 

semicolons, colons, and parentheses; and 
• 8.10D.vii correct spelling, including commonly confused terms such as its/it's, 

affect/effect, there/their/they're, and to/two/too; and 
• 8.10E Publish written work for appropriate audiences. 

 
8.11 Composition: listening, speaking, reading, writing, and thinking using multiple texts--
genres. The student uses genre characteristics and craft to compose multiple texts that are 
meaningful. The student is expected to: 
 

• 8.11B Compose informational texts, including multi-paragraph essays that convey 
information about a topic, using a clear controlling idea or thesis statement and genre 
characteristics and craft. 

 
8.12 Inquiry and research: listening, speaking, reading, writing, and thinking using multiple 
texts. The student engages in both short-term and sustained recursive inquiry processes for a 
variety of purposes. The student is expected to: 
 

• 8.12A Generate student-selected and teacher-guided questions for formal and 
informal inquiry. 

• 8.12B Develop and revise a plan. 
• 8.12C Refine the major research question, if necessary, guided by the answers to a 

secondary set of questions. 
• 8.12D Identify and gather relevant information from a variety of sources. 
• 8.12E Differentiate between primary and secondary sources. 
• 8.12F Synthesize information from a variety of sources. 
• 8.12H Examine sources for: 
• 8.12H.i reliability, credibility, and bias, including omission. 

See Instructional Focus Document (IFD) for TEK Specificity 
Key 
Understandings 

● Readers gather information and express organized ideas to construct meaning. 
● Authors sometimes use words and statements that reflect their bias on a given topic. 
● Fluent reading supports the communication of purpose and meaning. 
● Authors vary form and style in order to write for different purposes, audiences, and 

contexts. 



● Readers use strategies to support interpretation of text. 
● Understanding new words and concepts enhances comprehension and oral and 

written communication. 
Misconceptions ● Students may be confused about the difference between objective and subjective 

informational texts. This unit is primarily concerned with objective, fact-based 
informational texts. 

● Students may think that informational texts follow only formulaic structures such as 
an opening paragraph, three supporting paragraphs, and a conclusion, rather than 
intentional structures that also engage the reader and support an intended purpose 
and audience. 

● Students may think that the only way to conduct research is through secondary 
sources and may not realize that primary sources such as interviews and 
observations can be helpful as well. 

Key Vocabulary  ● Active voice —sentence structure in which the subject performs the action of the verb 
(e.g.,The dog bit the boy.), rather than being acted upon (e.g., The boy was bitten by 
the dog.)  

● Consistent tense —the use of the same verb tense throughout a sentence, paragraph, 
or essay. Shifting from one verb tense to another should be done only when 
demonstrating a shift in time. 

● Controlling idea/thesis — the main point or underlying direction of a piece of writing; 
a controlling idea makes the reader ask a question that will be answered by reading 
more or helps the reader understand the author’s purpose for writing the paragraph 
or essay 

● Credibility — the quality of having reliable and trustworthy characteristics which may 
be influenced by an author having expertise on a topic, using unbiased and accurate 
reasoning, evidence, and sources to support ideas, and providing current and up-to-
date information 

● Editing — a stage in the writing process when a written text is prepared for an 
audience by attending to and correcting mechanics, grammar, and spelling 

● Graphic feature — picture or other image within a text 
● Informational text —a text that presents information in order to explain, clarify, and/or 

educate 
● Inquiry — an act of searching for information or knowledge about a particular subject 

or topic 
● Key ideas — important ideas throughout a work that support the central message, 

theme, tone, etc. 
● Paraphrase — restate the meaning of something in different words. Paraphrasing 

alters the exact wording of the source and transmits its ideas or information without 
evaluation or interpretation. 

● Passive voice — sentence structure in which the subject of the verb is being acted 
upon by the verb (e.g., He was hit by the ball.)  

● Primary sources — a source from the time in which an event being studied occurred 
and created by someone who was present at the event 

● Reliable source — a credible or believable source. Some questions to evaluate 
credibility might be: Is the author a respected authority on the subject? Does the 
author support opinions with strong argumentation and reasoning? How current is the 
information? 

● Research Plan  — a timeline created around the research process that identifies the 
initial steps needed to find accurate, significant, and relevant sources to support the 
topic of inquiry or working thesis, intermediary steps of reevaluating the research 
question and revising the thesis based on source analysis, and the final steps of 
drafting (or equivalent preparation), revision, editing, and presenting results in an 
appropriate mode of delivery (written, oral, or multimodal) 

● Secondary sources — a source that is a step removed from the original accounts of 
an event or experience 

● Summarize — to reduce large sections of text to their essential points and main idea. 
Note: It is still important to attribute summarized ideas to the original source. 

● Text structure — the way or pattern in which an author organizes ideas within a text  



● Text/print feature — any characteristic of the text outside the main body of the text 
that helps convey meaning 

 Related Vocabulary: 

● Close Reading 
● Writing Process 

Suggested Day 
5E Model 

Instructional Procedures 
(Engage, Explore, Explain, Extend/Elaborate, Evaluate) 

Materials, Resources, Notes 

 Monday, 
November 1 

NO SCHOOL 
Academy Day #3 

 

Day 1  
Tuesday, 
November 2 
 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
8.5A 
8.5B 
8.6A 
8.12A 
8.12D 
8.12F 

Lesson Frame: We will use technology to research Charles 
Dickens, the author of A Christmas Carol, in an effort to better 
understand the historical background of the text and provide 
insight into his life. 
 
Warm-Up: Have several pieces of butcher paper (laying 
sideways) placed around the room. Students (with a marker) 
write down something they recall about informational text along 
with their name. They should attempt to make their contribution 
look like graffiti. When complete, all of the butcher paper can be 
hung in the hallway as an informational text “graffiti wall.” 
 
Procedure:  
 

1. Review the concepts students wrote on the “graffiti 
wall” and add other items as needed based on the 
discussion of informational text. 

2. Explain that the text A Christmas Carol, written by 
Charles Dickens, will be read as a class. In an effort to 
obtain some historical background on both the time 
period and Charles Dickens, students will complete a 
Webquest. 

3. Students use the remainder of the class to conduct 
their Webquest research, documenting their answers 
on the Webquest outline sheet. 

4. When students have completed the activity, they are to 
send their teacher a brief email outlining a detail of 
Charles Dickens’ life that struck them as interesting, or 
could have possibly made an impact on the novels and 
stories he wrote.  

 
Exit Ticket: I will send my teacher a brief email outlining a 
detail of Charles Dickens’ life that struck me as interesting or 
could have possibly made an impact on the novels and stories 
he wrote. 
 
Lesson Frame: Through the use of technology, I will discover 
a piece of information and infer whether it could have made an 
impact on the writings of Charles Dickens, or that I simply found 
interesting and noteworthy. 

● Butcher Paper 
● Markers 
● Technology 
● Webquest Outline 
● Webquest 
 



Day 2  
Wednesday, 
November 3 
 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
8.6E 
8.8D.i 
8.8D.ii 
8.8D.iii 
8.9A 
8.9B 
8.10B.i 
 

Lesson Frame: We will review the different types of text 
structures (organizational patterns) found in informational text.  
 
Warm-Up: With a partner, students read through a variety of 
mini-passages and determine the type of text structure for 
each. Activity - https://www.ereadingworksheets.com/text-
structure-worksheets/text-structure-worksheet-6.pdf Answer 
Key - https://www.ereadingworksheets.com/text-structure-
worksheets/text-structure-worksheet-06/preview/answers.php 
 
Procedure: 
 

1. Ask: How do you think an author chooses a text 
structure when they write?  

2. Provide students with an anchor chart for text 
structures. (see page 3; Spanish version on page 4) 
https://www.hoodriver.k12.or.us/cms/lib06/OR0100084
9/Centricity/Domain/873/LA_res_TxtStruc_ORS_Modul
e%20copy.pdf 

3. As a class, review the answers to the warm-up while 
evaluating student knowledge of text structures. If 
students answered incorrectly, see if they can now 
correctly identify the text structure based on their new 
knowledge. 

4. Since the warm-up did not include the descriptive text 
structure, discuss the components of this alternative 
and gauge student knowledge. 

 
Exit Ticket: In partners or small groups, students work through 
either the Text Structure Sort (pages 6-8) or the Text Structure 
Puzzles (pages 15-19). Although these tasks may be simply for 
many 8th graders, this will assist in reinforcing their knowledge 
of this concept while providing a kinesthetic activity. 
https://jenniferfindley.com/wp-content/uploads/2020/03/Free-
Text-Structure-Activities.pdf 
 
Lesson Frame: On an index card, I will summarize what I 
learned in class today about text structures while including a 
subordinate conjunction and appropriate punctuation.  

● Identifying Text 
Structures #6 – Activity 
and Answer Key 

● Text Structures Anchor 
Chart 

● Text Structure Sort OR 
Text Structure Puzzles 

● Index Cards 
 

Day 3 
Thursday, 
November 4 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
 
8.5G 
8.5H 
8.6E 
8.12 
 

Lesson Frame: We will expand our background knowledge of 
A Christmas Carol by researching the time period (Industrial 
Revolution) in which the story takes place. 
 
Warm-Up: Students complete a dictionary entry form for a 
vocabulary word important to know when reading A Christmas 
Carol.  
 
Procedure: 
 

1. The teacher provides a list of Industrial Revolution 
topics to research – the students in each class must all 
choose different topics.  

● Important Vocabulary 
from A Christmas Carol 

● Dictionary Entry Form 
● Dictionary 
● Industrial Revolution 

Topic List (1 copy per 
student) 

● Graffiti + 3  



2. Discuss how to determine if sources are reliable, 
credible, or are biased. 

3. When students are researching have them keep a list 
of sources and log whether the source was reliable, 
credible, or contained bias. 

4. Students complete a Graffiti + 3 to input the essential 
points of the research they gather over their Industrial 
Revolution topic.  

 
Exit Ticket: Students determine one surprising/shocking fact 
they learned about their Industrial Revolution topic. With their 
list in hand, students then walk around the room, talk to other 
students, and write down one surprising/shocking fact about 
each of the Industrial Revolution topics researched today. This 
may take longer than the allotted time, and can be continued 
during tomorrow’s lesson.   
 
Lesson Frame: I will discover one surprising/socking fact 
about my Industrial Revolution topic, then share that fact with 
other students. 

Day 4 
Friday,  
November 5 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
 
8.5A 
8.5E 
8.5G 
8.5H 
8.6E 
8.12 

Lesson Frame: We will continue to expand our background 
knowledge of A Christmas Carol by researching the time period 
(Industrial Revolution) in which the story takes place.  
 
Warm-Up: Students complete yesterday’s adventure by 
walking around the room, talking to other students, and writing 
down one surprising/shocking fact about each of the Industrial 
Revolution topics researched yesterday until their list is 
complete. 
 
Procedure: 
 

1. Students spend 15 minutes completing their Graffiti + 3 
research of the Industrial Revolution topic.  

 
Exit Ticket: Students write a paragraph (5 or more sentences) 
using the Compare & Contrast text structure introduced earlier 
in the week that reflects the differences between the Industrial 
Revolution time period and our current times. The use of a 
graphic organizer, such as a Venn diagram, is strongly 
encouraged to plan the paragraph. Students should write this in 
a constructed response format using their strategy (ACE, 
RACE, SLAM, ABC, etc.) by answering the following question: 
How is the Industrial Revolution time period different from 
today’s world? Provide text evidence to support your response. 
 
Lesson Frame: I will write a Compare & Contrast paragraph 
that outlines the differences between the Industrial Revolution 
time period and today’s world using a graphic organizer and my 
preferred method for responding to a constructed response. 

● Industrial Revolution 
Topic List (1 copy per 
student) 

● Graffiti + 3 
 



Day 5 
Monday, 
November 8 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5H 
8.6C 
8.6D 
8.6H 

Lesson Frame: Using texts pertaining to the Industrial 
Revolution time period, we will identify the appropriate graphic 
organizer for each text in regards to the organizational pattern 
(text structure), then complete the graphic organizer based on 
the information from the text. 
 
Warm-Up: Students independently watch the 4-minute video 
on text structures and take notes. When finished, students 
write a 10 to 20-word GIST to summarize the information from 
the video. A GIST is NOT a complete summary, but instead 
simply pulling the most important words from the presentation. 
Students share their GIST with a partner to reinforce 
understanding of the video. 
https://www.ereadingworksheets.com/text-structure/text-
structure-activities/text-structure-interactive-quiz/ 
 
Procedure: 
 

1. Break students into small groups and provide them with 
one of the articles. Their task is to read through the 
article, decide the organizational pattern (compare and 
contrast, cause and effect, chronological, or problem 
and solution), then place the information from the text 
in the appropriate graphic organizer.  
○ The Life of a US Industrial Worker  (Compare and 

Contrast) (https://www.commonlit.org/texts/the-life-
of-a-u-s-industrial-worker) 

○ Timeline of Industrial Revolution in England 
(Chronological) 
(http://webs.bcp.org/sites/vcleary/modernworldhistor
ytextbook/industrialrevolution/Timeline.html) 

○ Life in Industrial Towns (Cause and Effect) 
(http://www.historylearningsite.co.uk/britain-1700-to-
1900/industrial-revolution/life-in-industrial-towns/) 

2. Students present their information to the class. 
 
Exit Ticket: In each corner of the room, put the name of one of 
the four text structures studied today – compare and contrast, 
chronological, problem and solution, and cause and effect. Ask 
the students which text structure would they most likely use to 
write an informational text, and instruct them to go to that 
corner of the room. Call on students to defend their selection. 
 
Lesson Frame: I will acknowledge which text structure is most 
appropriate for writing an informational text and share my 
thoughts with the class.  

● Video on Text Structures 
● Articles About the 

Industrial Revolution 
● Blank Graphic Organizers 
● Names of Organizational 

Patterns 

Day 6 
Tuesday, 
November 9 
 
Engage 
Explore 
Explain 
Extend/Elaborate 

Lesson Frame: We will initially explore the characterization of 
Scrooge in A Christmas Carol. 
 
Warm-Up: Teacher will provide students with a list of common 
adjectives to describe a person’s emotions, such as happy, 
sad, mad, etc. Students select one of the words, look it up in a 
thesaurus, and write down several adjectives that are 

● Thesaurus 
● List of Common 

Adjectives 
● A Christmas Carol 



Evaluate 
 
8.5E 
8.5F 
8.6E 
8.6I 
8.8D.iii 
8.10 
8.12E 

synonyms of the word they selected. Students then write a 
complex sentence using the word appropriately while focusing 
on the following: verb tense, capitalization, spelling, adding –ed 
and –ing, apostrophes, and pronouns. 
 
Procedure: 
 

1. Read A Christmas Carol (Stave One). 
2. Students participate in a class discussion to increase 

comprehension of the reading. 
3. Discuss: What is your first impression of Scrooge? 

 
Exit Ticket: Using the thesaurus, students look up a word that 
describes their first impression of Scrooge, but it CANNOT be 
the same word that they used during the warm-up. Students 
then create a list of synonyms AND antonyms for their word, 
choose the word they like best (it MUST be a word they were 
previously unaware of), then use the word in a sentence to 
describe the character of Scrooge. 
 
Lesson Frame: I will determine a new word that describes the 
character of Scrooge and use the word appropriately in a 
sentence.  
 
Think About for Tomorrow’s Lesson: Scrooge has a very 
dramatic reaction to his nephew. What would your reaction 
have been if you were Scrooge? 

Day 7 
Wednesday, 
November 10 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5C 
8.5E 
8.5H 
8.6B 
8.12 

Lesson Frame: We will identify the inherent differences 
between a primary source and a secondary source. 
 
Warm-Up: Students think about the question that was 
presented yesterday and write down their response on an index 
card – Scrooge has a very dramatic reaction to his nephew. 
What would your reaction have been if you were Scrooge? 
 
Procedure:  
 

1. Discuss the difference between a primary source and a 
secondary source. 

2. Students work independently on the Primary vs. 
Secondary Sources Google Slides Sorting Activity. 

3. Review STAVE ONE of A Christmas Carol through a 
whole class discussion. 

 
Exit Ticket: Students complete a quiz over STAVE ONE of A 
Christmas Carol. 
 
Lesson Frame: I will be able to verbally express the difference 
between a primary source and a secondary source, and 
provide at least one example of each source. 

● Index Cards 
● STAVE ONE Quiz 
● Primary vs. Secondary 

Sources Google Slides 
Sorting Activity 

● A Christmas Carol 

Day 8 
Thursday, 

Lesson Frame: We will make predictions/inferences pertaining 
to a text (such as upcoming events, character responses, 

● A Christmas Carol 
● Index Cards 



November 11 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5C 
8.5F 
8.6E 
8.6G 
8.6H 
8.10 

theme, etc.) based on what we know and what we have already 
read and discussed. 
 
Warm-Up: Give students an index card and have them write 
the numbers 1, 2, and 3 on one side, making sure they have 
enough room to write information. To practice their inference 
skills, students guess what the word WHENCE means (this is a 
word that appears in A Christmas Carol) and write their guess 
under number 1. The teacher then uses the word WHENCE in 
a sentence, and the students write their inference under 
number 2. Students then look up the word in the dictionary (or 
on dictionary.com) and write the definition under number 3. On 
the back of the index card, students use the word WHENCE in 
a sentence about Scrooge or the story A Christmas Carol while 
focusing on the following: verb tense, capitalization, spelling, 
adding –ed and –ing, apostrophes, and pronouns. Students 
share their sentences with the class. 
 
Procedure: 
 

1. As a class, read STAVE TWO. 
2. While reading, stop to discuss the important 

components of the text. 
 
Exit Ticket: In an email to the teacher or a post to Google 
Classroom, students infer what they think will happen in STAVE 
THREE and provide text evidence. In an effort to promote 
creative, critical thinking, inferences can be outrageous, such 
as Scrooge is an alien from the planet Scrooge-a-saurus, as 
long as text evidence is available to support this concept. 
 
Lesson Frame: Based on what I have read so far along with 
classroom discussions, I will infer what will happen in STAVE 
THREE, in addition to providing text evidence to support my 
inference. 

Day 9 
Friday, 
November 12 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5E 
8.6A 
8.6G 

Lesson Frame: We will analyze the character of Scrooge (from 
A Christmas Carol) and the situations surrounding him in an 
effort to better recognize and interpret the themes, whether 
implicit or explicit. 
 
Warm-Up: Independently, in partners, or as a class (teacher’s 
choice), complete the theme review activity on Quizziz. 
https://quizizz.com/admin/quiz/5be259526aa009001af411f6/the
me-review 
 
Procedure: 
 

1. For review, explain the difference between an explicit 
and an implicit theme. 

2. As a class, read STAVE THREE, stopping to explore 
possible themes, topics, etc. 

3. Discuss: A Christmas Carol by Charles Dickens 
contains several topics that can be converted into 
themes: change or transformation, forgiveness, 
choices, guilt, and memories are some. The most 
evident of all of these is the change Scrooge 
experiences because of the spirits he encounters. In 
what ways has Scrooge changed from Stave 1 to now, 
Stave 3?  

● Quizziz Theme Review 
● A Christmas Carol 
● Characterization Chart in 

Google Slides 



4. Students complete the Characterization Chart in 
Google Slides to document the changes Scrooge’s 
character is experiencing within himself and how it 
connects with the theme of the story. 

 
Exit Ticket: Students infer what a reasonable theme might be 
for A Christmas Carol (either implicit or explicit) and provide 
text evidence to support their response. 
 
Lesson Frame: Through the analyzation of Scrooge, I will 
develop a reasonable theme (either implicit or explicit) for the 
story A Christmas Carol and support my theme with text 
evidence.  

Day 10 
Monday, 
November 15 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5G 
8.5H 
8.6E 
8.10 

Lesson Frame: We will analyze and make connections 
between the implicit and explicit themes of A Christmas Carol 
to modern-day society. 
 
Warm-Up: Students answer the following question – Based on 
what we have read so far do you believe that society has 
genuinely learned the lesson that Charles Dickens imposed in 
his story? Do we act any better than people did in 1843? Do we 
really take care of the poor? Are we kind to other? When we do 
follow The Golden Rule, are we doing so for the right (selfless) 
reasons? Students provide text evidence to support their 
response and follow their constructed response method (ACE, 
RACE, SLAM, ABC, etc.) while focusing on the following: verb 
tense, capitalization, spelling, adding –ed and –ing, 
apostrophes, and pronouns. 
 
Procedure: 
 

1. Discuss student responses to the warm-up. 
2. Finish any outstanding pieces from yesterday’s lesson, 

such as completing STAVE THREE or allowing 
students adequate time to finish their Characterization 
Chart in Google Slides. 

 
Exit Ticket: Students complete a quiz over STAVES TWO and 
THREE, then promise to perform one kind deed over the next 5 
days. On an index card, students list 5 potential kind deeds, 
write their name, then hand the card to the teacher. Remind 
students that a kind deed does not need to be a grand gesture, 
but simply smiling at someone who may be feeling sad, holding 
the door open for someone, or offering to help a teacher with a 
task. 
 
Lesson Frame: I will better understand how the implicit and 
explicit themes from the Industrial Revolution time period are 
still applicable to today’s society. 

● A Christmas Carol 
● Characterization Chart in 

Google Slides 
● Quiz for STAVES TWO 

and THREE 

Day 11 
Tuesday, 
November 16 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 

Lesson Frame: We will practice our summarization skills 
taking into account the main ideas encountered, importance of 
supporting details, and the relationships among ideas within the 
text to assist in maintaining meaning and logical order. 
 
Warm-Up: Provide students with a list of authors they may be 
familiar with, i.e., J.K. Rowling, Suzanne Collins, Gary Paulsen, 
etc. Ask them to quickly research some background information 
on the author to determine what happened in their life that 

● A Christmas Carol 
● SWBST Chart in Google 

Slides 



 
8.5G 
8.5H 
8.6D 

affected what they wrote. Students share their knowledge with 
the class. 
 
Procedures: 
 

1. As a class, read STAVE FOUR of A Christmas Carol, 
stopping throughout to discuss theme, topics, 
characterization, mood, tone, etc. 

2. Students recap the events and character responses 
that take place in STAVE FOUR with their shoulder 
partner. 

3. Review the summarization method for fiction, which is 
Somebody-Wanted-But-So-Then (SWBST). 

 
Exit Ticket: Students complete a SWBST chart in Google 
Slides over STAVES ONE, TWO, THREE, and FOUR of the 
novella. 
 
Lesson Frame:  I will summarize the first four STAVES of A 
Christmas Carol in a digital format, using the information gained 
from my shoulder partner to help me formulate a summary that 
is well-structured and comprehensive. 

Day 12 
Wednesday, 
November 17 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5E 
8.6B 
8.6C 
8.10 

Lesson Frame: We will demonstrate our understanding of the 
message contained in A Christmas Carol. 
 
Warm-Up: Students read a STAAR-modeled passage (“Cell 
Phones in School”) and answer the corresponding questions. 
 
Procedure: 
 

1. As a class, review the answers to the STAAR-modeled 
passage and discuss the responses in detail. 

2. In a small group, students respond to the following 
constructed response, making sure to use one of the 
methods (ACE, RACE, SLAM, ABC, etc.) and provide 
text evidence to support their answer while focusing on 
the following: verb tense, capitalization, spelling, 
adding –ed and –ing, apostrophes, and pronouns.: 
England in the 1800s was dominated by Christianity, 
even more so than today. Do you think this STAVE 
and/or this novella are religious, or do you think it has 
secular (non-religious) messages about morality that 
apply to all people?  

 
Exit Ticket: Students complete a quiz over STAVE FOUR with 
their small group, using the knowledge gained from the 
constructed response to help them correctly answer the 
multiple choice questions. 
 
Lesson Frame: I will complete a brief assessment with a small 
group to showcase my knowledge and understanding about the 
message the author was attempting to relay in STAVE FOUR. 

● Quiz Over STAVE FOUR 
● A Christmas Carol 

Day 13 
Thursday,  
November 19 
 
Engage 
Explore 
Explain 

Lesson Frame: We will make personal connections. 
 
Warm-Up: On a piece of paper, list and describe a food that is 
inherent to your heritage and culture and answer the following 
questions - Who makes this food? What day/holiday is it 
served? Do you look forward to this food? Why? Why is this 

● Handwritten Recipes 
● Online Recipes 
● Robert Irwin Video Clip 
● “A Holiday Trifle/Luscious 

Layers of Custard Cake 
and Fruit are a Child’s 



Extend/Elaborate 
Evaluate 
 
8.5E 
8.6A 
8.10 
8.12 

food special to you or your family? Do you have a recipe? Have 
you ever attempted to make this food? 
 
Procedure:  
 

1. Discuss: How can food impact culture?  
2. Show students various handwritten and online recipes. 
3. Review the difference between primary and secondary 

sources. 
4. Show Robert Irwin talking about the “best” trifle @ 

http://www.foodnetwork.com/videos/passionfruit-and-
berry-trifle-0156387.html (2:36)   

5. As a class read  “A Holiday Trifle/Luscious Layers of 
Custard, Cake and Fruit are a Child’s Christmas 
Dessert All Grown Up” from 
http://www.sfgate.com/food/rovingfeast/article/A-
holiday-trifle-Luscious-layers-of-custard-2710321.php 

6. Review the format and components for a friendly letter. 
 
Exit Ticket: On the back of your warm-up, write a draft of a 
letter to someone you have never met sharing as much 
information as you can about the food that is inherent to your 
heritage and culture, using the information from the warm-up to 
help guide your letter while focusing on the following: verb 
tense, capitalization, spelling, adding –ed and –ing, 
apostrophes, and pronouns. 
 
Lesson Frame: I will make a personal connection with a food 
that is inherent to my heritage and culture, then share that 
information in a written format. 

Christmas Dessert All 
Grown Up”  
 

Day 14 
Friday,  
November 20 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5A 
8.5B 
8.5C 

Lesson Frame: We will follow complex directions written in the 
sequential organizational pattern in order to perform a specific 
task. 
 
Warm-Up: Show students the ‘Friends’ clip to demonstrate the 
importance of following instructions (play until 1:21). 
 
Procedure: 
 

1. Discuss the “Friends” clip and ask: why is it important 
to follow directions? 

2. Have students play “Draw My Picture Game” to 
practice their listening and procedural skills. 
http://www.homeschoolwithlove.com/2013/11/07/draw-
picture-game/ 

3. Review the sequential text structure. Ask students what 
types of texts are written in this organizational pattern. 

4. Show the students pictures of various trifles to whet the 
students’ appetites for the upcoming activities. 
http://www.countryliving.com/food-drinks/g2721/trifle-
recipes-for-parties/ 

5. Ask: what is a trifle? Why are we creating this dessert 
today? 

6. Distribute the ingredients and necessary supplies for 
creating a trifle.  

7. Read aloud the directions for “baking” the trifle.  
 
Exit Ticket: Besides a recipe, students write down 3 tasks that 
must be completed in a specific order or they will not be 
successful. 

● “Friends” Video Clip 
● Instructions for the “Draw 

My Picture Game” 
● Printer Paper 
● Trifle Recipe 
● Trifle Ingredients and 

Supplies 



 
Lesson Frame: I will use my sequential and reading skills to 
follow directions in order to appropriately create a trifle that is 
worthy of serving to my family (and possibly eating myself). 

Monday, 
November 22 

NO SCHOOL 
Thanksgiving Break 

 

Tuesday, 
November 23 

NO SCHOOL 
Thanksgiving Break 

 

Wednesday, 
November 24 

NO SCHOOL 
Thanksgiving Break 

 

Thursday, 
November 25 

NO SCHOOL 
Thanksgiving Break 

 

Friday, 
November 26 

NO SCHOOL 
Thanksgiving Break 

 

Day 15 
Monday, 
November 29 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5A 
8.6B 
8.6G 
8.9A 
8.10 

Lesson Frame: We will infer then analyze the author’s purpose 
for writing A Christmas Carol. 
 
Warm-Up: Teacher will display an incorrectly punctuated 
sentence on the board and ask the students to correct it. The 
teacher will individually check each student’s sentence and 
conduct a full class lesson on any aspect that is confusing for 
the students. This can also be accomplished through an activity 
such as a DLR or Everyday Edit. 
 
Procedure: 
 

1. Review what happened in the first FOUR STAVES of A 
Christmas Carol (teacher’s choice). 

2. As a class read STAVE FIVE of A Christmas Carol. 
3. Review answering constructed response questions. 
4. Ask: Why do you think Charles Dickens chose to make 

the story of Ebenezer Scrooge’s redemption a 
Christmas story instead of utilizing a different holiday, 
such as Thanksgiving, Easter, Halloween, etc.? 

5. Students discuss the question in small groups, then 
provide a written answer using their method for working 
through a constructed response (ACE, RACE, SLAM, 
ABC, etc.) which includes providing text evidence. 

6. As a full class, have each group read their response 
and discuss. 
 

Exit Ticket: Give students another sentence reflective of the 
warm-up and have them correct the punctuation. 
 
Lesson Frame: I will write a tweet (140 characters or less) 
sharing the author’s purpose for writing A Christmas Carol. 

● Punctuation Activity 
● A Christmas Carol  

Day 16 
Tuesday, 
November 30 
 
Engage 
Explore 

Lesson Frame: We will practice our summarization skills in an 
effort to acquire better comprehension of materials read. 
 
Warm-Up: Teacher will display a sentence that needs one of 
the following words – whom, who, or who’s. Students will select 
one of the words, then write it on an index card. The teacher 

● Index Card 
● A Christmas Carol 



Explain 
Extend/Elaborate 
Evaluate 
 
8.5B 
8.5C 
8.5F 
8.5H 
8.6G 
8.6H 
8.10 

will then instruct all of the WHOM cards to one area of the 
room, the WHO cards to another area, then the WHO’S to yet 
another place in the room. Discuss why one answer works and 
the others do not. This can also be accomplished through an 
activity such as a DLR or Everyday Edit. 
 
Procedure: 
 

1. Ask students to write down the most significant events 
from A Christmas Carol. 

2. As a class, discuss these events and keep a list of all 
the events for the students to choose from. 

3. From the list, students select what they feel are the 3 
most significant events. 

4. In Google Slides, students summarize their 3 events in 
addition to describing the impact they had on the 
characters in the novella. 

 
Exit Ticket: Give students another sentence reflective of the 
warm-up and have them insert the correct whom, who, or who’s 
word. 
 
Lesson Frame: I will summarize the 3 most significant events 
from A Christmas Carol, in addition to describing the impact 
these event had on the characters they affected. 

Day 17 
Wednesday, 
December 1 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5E 
8.6C 
8.6E 
8.6H 
8.10A 
8.10B 

Lesson Frame: We will use the knowledge gained throughout 
the 3rd SW to answer multiple choice questions pertaining to a 
STAAR-modeled passage. 
 
Warm-Up: Students work through a short writing passage to 
review their revising and editing skills. 
 
Procedures: 
 

1. Independently, students work through a reading 
passage with multiple choice questions. 

2. As students complete their mini-assessment, have 
them review the website for how to write a friendly 
letter. https://assets.ltkcontent.com/files/informal-letter-
format.pdf?mtime=20210805080301&focal=none 

3. As a class, review the answers to the reading 
assessment and discuss the rationalization between 
the correct and incorrect answer choices. 

 
Exit Ticket: As a class, discuss the answers from the revising 
and editing passage, then ask the students to verbalize what is 
one writing concept they have difficulty with. This will assist the 
teacher in providing additional instruction. 
 
Lesson Frame: I will participate in discussing the answers to a 
mini-assessment containing a reading passage and multiple 
choice questions to better understand my strengths and 
weaknesses with this type of activity. I will acknowledge the 
necessity for using strategies and reading carefully in order to 
increase my comprehension. 

• Writing Passage 
• Reading Passage 
• Letter Writing Website 

Day 18 
Thursday, 
December 2 

Lesson Frame: We will compare and contrast Scrooge with a 
character from a famous poem by Dr. Seuss, “How the Grinch 
Stole Christmas.” 

● “How the Grinch Stole 
Christmas” 

● Copy of a Friendly Letter 



 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
8.10 
8.10A 
8.10B.i 
8.10B.ii 

 
Warm-Up: Provide students with a copy of a friendly letter. Ask 
them to read through the letter and label the components as 
outlined on yesterday’s website. 
 
Procedure: 
 

1. As a class, read through the poem, “How the Grinch 
Stole Christmas.” 

2. Discuss the similarities and differences between 
Scrooge and the Grinch. 

3. On Google Slides, students answer the following 
question using their preferred method for constructed 
response (ACE, RACE, SLAM, ABC, etc.) and 
providing text evidence to support their answer while 
focusing on the following: verb tense, capitalization, 
spelling, adding –ed and –ing, apostrophes, and 
pronouns.: How is the evolution (DISCUSS THIS 
WORD) of Scrooge and the Grinch’s character similar 
or different? 

 
Exit Ticket: Students pick from a bucket containing the word 
SCROOGE or GRINCH. Teacher keeps a list of the choices as 
this will affect tomorrow’s lesson. 
 
Lesson Frame: I will write about the evolution of Scrooge and 
the Grinch and decide how they are similar or different, while 
providing text evidence to support my response.  

● Google Slides 
● Pieces of Paper – 

Scrooge and Grinch 
 

Day 19 
Friday, 
December 3 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.10 
8.10C 
8.10D 
8.10E 

Lesson Frame: We will discuss the components of a multi-
paragraph friendly letter, then begin writing the letter in order to 
show an understanding of a specific character. 
 
Warm-Up: Pair students up according to the names they pulled 
from the bucket yesterday – Scrooge should be with Scrooge, 
and Grinch should be with Grinch. Students discuss their 
character and create a list of items they would like to discuss 
with the character if they could.  
 
Procedure: 
 

1. Students begin writing (ON PAPER) a rough draft to 
the author of the character they selected – Dickens if 
they chose Scrooge and Dr. Seuss if they have Grinch 
- while focusing on the following: verb tense, 
capitalization, spelling, adding –ed and –ing, 
apostrophes, and pronouns.. 

2. The letter should contain all of the following 
components of a “friendly letter” and be at least 3 
paragraphs in length – introduction, body paragraph, 
and conclusion. 

3. The letter should be filled with questions for the author, 
comments/insight on the main character, opinions the 
reader had, etc., while also ensuring they insert text 
evidence to support their opinions, questions, etc. 

4. If students finish early, they can ask a student who has 
the OPPOSITE character to read their letter and 
provide comments. 

 

● Scrooge vs. Grinch List 
● Notebook Paper 
● Red Pens (for revising 

and editing) 



Exit Ticket: During the last 5 minutes of class, students take 
the time to look over their work and complete any revising and 
editing. Depending on the students in the classroom, the 
teacher can also ask students to peer edit. 
 
Lesson Frame:  I will complete a rough draft of a friendly letter 
to an author, taking into consideration the main character and 
why they developed the character in a specific manner. 

Day 20 
Monday,  
December 6 
 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
8.5E 
8.5F 
8.6A 
8.6G 
8.9A 
8.9B 
8.10 

Lesson Frame: We will take the rough draft of our friendly 
letter and put it into a digital format.  
 
Warm-Up: Students review the rough draft of the letter they 
wrote yesterday and continue the revising and editing process 
individually, or with the assistance of a peer editor. 
 
Procedure: 
 

1. Students type the rough draft of their friendly letter in a 
digital format while focusing on the following: verb 
tense, capitalization, spelling, adding –ed and –ing, 
apostrophes, and pronouns. 

2. Students independently view how to address an 
envelope then following the directions, complete the 
envelope as if they were going to send a letter. 
https://www.today.com/home/how-address-envelope-
t156576 

3. For an address, students make one up based on where 
they think the author lived, but must contain all of the 
necessary information as if they were actually sending 
it, along with designing a stamp. 

 
Exit Ticket: Students print out their letter, fold it into thirds, 
then hand it to the teacher – they should NOT lick the envelope 
closed. 
 
Lesson Frame: I will turn the rough draft of my friendly letter 
into a final version (typed) which will correctly demonstrate my 
knowledge of the components of a friendly letter, in addition to 
showing I know how to appropriately address an envelope. 

• Envelopes 
• Instructions on 

Addressing an Envelope 

Day 21 
Tuesday, 
December 7 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
 
8.5A 
8.5G 
8.5H 
8.6G 

Lesson Frame: We will read a primary source informational 
text and complete the corresponding activities in an effort to 
hone the skills learned so far during the 3rd SW. 
 
Warm-Up: Teacher will display an incorrectly punctuated 
sentence (appositive phrase) on the board and ask the 
students to correct it while focusing on the following: verb 
tense, capitalization, spelling, adding –ed and –ing, 
apostrophes, and pronouns.. The teacher will individually check 
each student’s sentence and conduct a full class lesson on any 
aspect that is confusing for the students. This can also be 
accomplished through an activity such as a DLR or Everyday 
Edit. 
 
Procedures: 

● Google Classroom 
● NewsELA 



8.8D 
8.10 
8.12 

 
1. Students access NewsELA via Google Classroom and 

read the article, “Primary Sources: Andrew Jackson’s 
Letter to the Cherokee” and use a method such as 
TPDASTT, Notice & Note, etc. to annotate the article. 
https://newsela.com/read/primary-source-jackson-
cherokee-letter/id/19765/ 

2. Students answer the four multiple-choice questions 
over the article. 

 
Exit Ticket: Based on information from the text, students write 
3-5 sentences using an appositive phrase correctly. 
 
Lesson Frame: I will practice my annotating and multiple-
choice question answering skills on a primary source text, then 
showcase my comprehension by creating 3-5 questions about 
the text. 

Day 22 
Wednesday, 
December 8 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
 
8.5A 
8.5B 
8.5G 
8.5H 
8.6D 
8.6G 
8.8D 
8.9A 
8.9B 
8.9C 
8.10 

Lesson Frame: We will read an informational text and 
complete the activities to review the skills learned throughout 
the unit. 
 
Warm-Up: With a partner, students review the method for 
answering a constructed response. 
 
Procedure: 
 

1. As a class read through the informational text while 
students annotate using a method such as TPDASTT, 
Notice & Note, etc. https://newsela.com/read/climate-
change-baby-turtles-gender/id/2000001260/ 

2. After annotating, students work through the multiple- 
choice questions with a partner, then respond to the 
constructed response using their preferred method 
(ACE, RACE, SLAM, ABC, etc.) while focusing on the 
following: verb tense, capitalization, spelling, adding –
ed and –ing, apostrophes, and pronouns. 

 
Exit Ticket: Show students the list of concepts that are being 
covered during the 3rd SW. Direct students to create a T-Chart. 
On one side they should list all of the topics they are confident 
about, and on the other side, list the topics they are struggling 
with or need more instruction. Students share their list with a 
variety of students to see if they can be of assistance, then turn 
their list into the teacher. 
 
Lesson Frame:  I will know how to work through an 
informational text using my annotating skills, which allows me 
to better comprehend the text, essentially leading to the correct 
answering of corresponding questions.  

● NewsELA 
● Class T-Chart 

Day 23 
Thursday, 
December 9 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 

Lesson Frame: We will read an informational text and 
complete the activities to review the skills learned throughout 
the unit. 
 
Warm-Up:  Discuss the class T-Chart and select one of the 
items students are struggling with (teacher’s choice). Provide 
additional information and an activity over this topic to enhance 
student understanding. 
 

● Class T-Chart 
● HMH: “Are We There 

Yet?” 
● Index Card 



8.5G 
8.5H 
8.6E 
8.8D 
8.9A 
8.9B 
8.9C 

Procedure: 
 

1. Independently students read “Are We There Yet?” via 
HMH Online, practicing their annotating skills using 
TPDASTT, Notice & Note, etc. 

2. Students answer comprehension questions over the 
text.  

 
Exit Ticket: On an index card, students document their biggest 
concern about the 3rd SW test. Discuss these concerns as a 
class, trying to alleviate any apprehension, lapse in knowledge, 
etc. 
 
Lesson Frame: I will know how to work through an 
informational text using my annotating skills, which allows me 
to better comprehend the text, essentially leading to the correct 
answering of corresponding questions. 

Day 24 
Friday, 
December 10 
 
Engage 
Explore 
Explain 
Extend 
Evaluate 
 
8.5G 
8.5H 
8.6E 
8.8D 
8.9A 
8.9B 
8.9C 
8.10 

Lesson Frame: We will read an informational text and 
complete the activities to review the skills learned throughout 
the unit. 
 
Warm-Up:  Students complete the activity over Greek and 
Latin root words. https://www.k12reader.com/worksheet/greek-
and-latin-root-word-meaning-match/view/ 
 
Procedure: 
 

1. Students read “An Army of Stones” via HMH Online, 
practicing their annotating skills using TPDASTT, 
Notice & Note, etc.  

2. Students answer comprehension questions over the 
text.  

 
Exit Ticket: Students select 3 words from the Greek and Latin 
root word warm-up and use each word in the following manner: 
(1) sentence one needs to be a COMPOUND sentence, (2) 
sentence two needs to be a COMPLEX sentence, and (3) 
sentence three needs to contain an appositive, while focusing 
on the following: verb tense, capitalization, spelling, adding –ed 
and –ing, apostrophes, and pronouns. 
 
Lesson Frame:  I will know how to work through an 
informational text using my annotating skills, which allows me 
to better comprehend the text, essentially leading to the correct 
answering of corresponding questions.  

● Greek and Latin Root 
Words Activity 

● “An Army of Stones” 

Day 25 
Monday, 
December 13 
 
Evaluate 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5G 
8.6E 
8.8D 
8.9A 

Lesson Frame: We will review 3SW concepts in preparation 
for the 3SW test.  
 
Warm-Up: Students complete an activity pertaining to one of 
the following: verb tense, capitalization, spelling, adding –ed 
and –ing, apostrophes, and pronouns (teacher’s choice). 
 
Procedure: 
 

1. As a class, review text structures/organizational 
patterns. 

2. As a class, complete the text structures/organizational 
patterns review. 

● Text Structure Google 
Slide Presentation 

● Text Structure Review 
Activity 



8.10  
Exit Ticket: Students write down the 5 text structures, draw a 
corresponding graphic organizer, and write down anything that 
will assist them in remembering the important components of 
this piece of nonfiction text. 
 
Lesson Frame: I will have a stronger grasp of the text 
structures (also called organizational patterns) and utilize the 
knowledge gained to help interpret nonfiction texts. 

Day 26 
Tuesday, 
December 14 
 
Evaluate 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
8.5G 
8.6E 
8.8D 
8.9A 
8.10 

Lesson Frame: We will review 3SW concepts in preparation 
for the 3SW test.  
 
Warm-Up: Students complete an activity pertaining to one of 
the following: verb tense, capitalization, spelling, adding –ed 
and –ing, apostrophes, and pronouns (teacher’s choice). 
 
Procedure: 
 

1. As a class, read through the passage about Stephen 
Curry, ensuring students are annotating through a 
method such as TPDASTT, Notice & Note, etc. 

2. As a class, answer the corresponding questions to the 
passage. 

3. Discuss the rationale for the answer to each question. 
4. Review the class T-Chart. 

 
Exit Ticket: Students write down 5 strategies they will use on 
the 3rd SW test, then review their notes. 
 
Lesson Frame: I will better understand how to approach a 
nonfiction text in order to increase my reading comprehension, 
which will reflect in my answering of questions. 

● Stephen Curry Article 
● Stephen Curry Questions 

Day 27 
Wednesday, 
December 15 
 
Evaluate 

3rd SW Test 
Periods 1, 2, 3, and 4 

 

Day 28 
Thursday, 
December 16 
 
Evaluate  

3rd SW Test 
Periods 5, 6, 7, and 8 

 

Day 29 
Friday,  
December 17 
 
Engage 
Explore 
Explain 
Extend/Elaborate 
Evaluate 
 
EARLY RELEASE 
FOR CHRISTMAS 

BREAK 

EARLY RELEASE – HOLIDAY BREAK 
 
Lesson Frame: We will review the data from the 3rd SW test. 
 
Warm-Up: Distribute a data review sheet to each student. 
 
Procedure: 
 

1. Provide students with the correct answers to the test, 
then as a class (or individually) go over the questions 
and their rationale OR have students provide 
information on why they should have selected a 
different answer. 

 

● Student Data 
● Data Review Sheet 
● Index Card 
 



Exit Ticket: On an index card, students write down one 
strategy they will try on the next SW test in order to achieve 
success. 
 
Lesson Frame: I will better understand the rationale pertaining 
to the questions I answered incorrectly on the 3rd SW test. 

Accommodations 
for Special 

Populations 
Accommodations for instruction will be provided as stated on each student’s (IEP) 

Individual Education Plan for special education, 504, at risk, and ESL/Bilingual.  
 

 
 


